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1 Meta: What do we think we will learn over the
next three months? What do we need to do?

1.1 Author list: Can the people here adopt individual sec-
tions or cross-cutting tasks? Or how else might they get
involved? Who is needed?

e Robert Best
e Charles Blass
e Joseph Corneli

e Charles J. Danoff, possibly relate this to sports analytics and the future
of learning analytics: will social priorities recalibrate?

e Lisa Snow McDonald
o Chris Meadows
e Charlotte Pierce

e Raymond Puzio, anticipating short-term future over the next year,
after the immediate crisis: long-term trends that this things is demon-
strating

e Paola Ricaurte

e Melanie Dawn Weir, writes about food & food supply chains - can we
bring in some paragraphs or two about that?



1.2

Skills and tasks likely involved in working on this paper

Write a cover letter summing up the current state of affairs based on
headlines and initial read through (Joe to do, end of March)

Manage the anonymous double blind nature of the paper so that we
don’t mention “Peeragogy” but rather err on the side of caution?

Personnel: Understanding the expertise.

Our efforts for initial efforts: Letter to Editor of NYT, a paper for CLS
that we decided to share at Anticipation

Writing a “popularized” version of this: at least, Writing an “Impact
Statement” that a non-expert can read

Editing, proof reading
Narrative scope, formulating an argument, understanding the practical

Who are we expecting to read a 25 or 30 page paper, and what will
they get out of that?

What’s the benefit to us of working on an academic style paper?

E.g., benefits of clarifying our ideas, rather than justifying our existence
to a dean

We often come back to the idea that an academic audience should hear
this... but it’s a good question about what form this sector will take

Effects of the current crisis on online education, or the future of science?

Having some restraint on how much broadcast we are doing, using up
the internet resources

Stylistic oversight, making sure that each section has an introduction
and conclusion

Keep it within a reasonable length, e.g., 50 pages is going to be really
long. Manage expectations in this regard.

Survey of papers from Futures, examining how long they are.



1.3 Challenges / Sticky Points
e Taking on board anything we got from past reviews
e E.g.. we need a really good literature review
e Also making sure that each section is sufficiently grounded in the lit-
erature
1.4 Timeline for production
e Print, cross a bunch out, highlight the key themes
e Initial scan: Does any of this make sense?

e Ongoing research tasks, if we can figure out what the research tasks
are

e Given the timeline, develop things in a way we wouldn’t do in just one
month!

e Have inputs ready

e End of May: Find someone like Laura Ritchie who could read it? Or
some of the folks from Harvard? Or Woolfe from Tufts?

e July 31st is the extended deadline

2 Abstract: A MANIFEST for the paper:

e Introduction. We introduce the main problem that the paper will
consider, namely how to learn ‘anticipatory learning’” methods. We
introduce our Project and the writing style in this paper, along with
AAR and CLA methods that we will use in our analysis.

¢ Related work. We survey several strategies for future thinking that
were explored in the Futures Thinking course taught by Jane McGoni-
gal. This material is interesting for us, because we can learn about how
other people are learning to think about the future. This can provide
a resource, and a comparison case for our peeragogical approach.

e Story. (If desired, we can include the story that we presented in Oslo.
Actually, it would be useful to revisit the story again and see what new
thinking we can hang off of the individual statements. This could help



us sharpen some of the questions we are interested in going into the
Analysis section.)

e Data. Here we look back at our Project and try to learn from some
of our failures in anticipation. What did we get wrong? What, if
anything, did we get right? We use this to formulate the CLA.

e Analysis. We collect the themes surfaced in the Data section and
refactor them using the Causal Layered Analysis tool. We also draw
on the ideas from the Related Work to help expand both our data-
surfacing and analysis.

e Discussion. We discuss the material above in connection with its
broader historical context.

e Conclusions and Future Work. Resulting from all of this we outline
some things we think will be valuable to do next.

3 Introduction: What is this paper about:

While sailing through the North West Passage we passed this
mountain. The sun was setting and casting a red glow on the
rocky cliffs. Surrounded by large white icebergs the entire scene
was magical. I knew that I had to paint it... largel... |http:
//bit. ly/39FYbky

Objective: Explain why the following material is relevant as a submis-
sion for Futures. Status: This section is mainly based on notes from a
Writing Session discussion, 9 March 2020, between Charlotte, Charlie, Joe.
It provides some themes, but it does not yet sum up the paper’s argument.
The section should therefore be reoutlined as an argument, reinterpreting the
outline from MANIFEST in narrative terms. Part of our argument should be
to connect with the earlier paper that Paola discussed, from FUTURES, to
situate our work within an ‘argumentative’ context relative to other thinking
about peer production.

3.1 Adaptivity to upcoming threats and crises?
3.2 How do people think about the future?

e In order to think about the future we need to think in broad-brush
terms about a lot of things.


http://bit.ly/39FYbkj
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3.3

3.4

3.4.1

3.4.2

3.4.3

The evolution and future of education, learning, work,
collaborating, humanity?

Different roles, possibly arising spontaneously, with some people lis-
tening and some talking.

Contributions as members of a hive. Different types of distributed
efforts.

People have been doing peer learning for a long time, so what does this
bring?

However, we are not historians, so if we look at, e.g., the field of History,
this work isn’t 100% rigorous from a Historian’s viewpoint.

Make sure to cite expert literature where that’s needed: especially to
reassure people that even if we aren’t experts, we are giving a fair
representation

What does peeragogy bring to this? What do we have
to say for example about these things?

People working on a common goal... who says what the
goal is?

(E.g., folding, SETI, as contributions to computing pro-
cesses, not just computing as a consumer/entertainment
process.)

Will this eat my computer, is it a virus? Knowledge about what folding
is... your protein or RNA may have a sequence of 500,000 things so
this can be hard.

They have a web interface for people who aren’t scientific, but they
show you how long until you reach your goal.

Wouldn'’t it be cool if you could also learn more about biology and
code in the process of reaching towa

Compare this with Linus Torvalds’ quote — who will chose
to participate, and how can they participate?

In Oslo, we presented about how you can use peeragogy to learn anticipatory
learning.



e Here’s how in practical terms, we are approaching the experience of
this conference.

e We can back that up by referring to some of the other conferences that
we’ve been to and how did we learn from those.

o At least we're aware of what’s going on in this project

We learned that people didn’t want to be told what to do, but they
wanted more agency. (Or were they just trying to be critical...?) But in
fact we go to many kinds of events like this and often people are quite en-
thusiastic, and then we never hear from them again. Maybe we could get
more granular with it and talk about the live events we've done. Kennedy,
Texas, Oslo, PLoP, Harvard, Newcastle. Conferences are very peeragogical
in general. People are out amongst the public. Opportunities arise, learn-
ing opportunities, e.g., we learned about CLA in Oslo. [E.g., parking lot
example.|

Is Peeragogy a way to avoid the iceberg? Anticipatory learning is like,
there might be an iceberg. Or there might not be one. But the potential is
enough to work around or avoid?

So here are some of the icebergs that we’ve run up against in the past. ..
e/merge. . .

But PLoP was pretty successful, we got shepherded, we got accepted, we
met people like Takashi who bought our book. PLoP was mostly culturally
like us, but however they were mostly software people. They have wanted
to widen out their coverage, however they haven’t necessarily made it widen
out that much yet. They deal with Agile this and that.

By contrast it would appear that Roland’s reading group was a huge
success!

Maybe should have a Venn diagram of the different Four Letter Acronyms
for thinking about the future, including the ones that have been discussed
in this Reading Group.

Another successful live event was Howard’s lecure in California, which
scaled up our collaboration, or Wikimania 2010, which is where our collab-
oration got started. Over the years we have interacted with intersecting
networks of friendly people, e.g., Claire put us in touch with Anticipation,
and Claire and Joe met at an Andy Clark event, Joe has met other interesting
people at other subsequent Andy Clark events (and so on).

Here, really practically, we could have a ’'case study’ about how to learn
from people in conferences. Are we trying to think about thinking? Or are
we trying to learn practical things? A peeragogical approach to writing our



book might be to read other how-to handbooks and write about what we’ve
learned about how to make a how-to handbook?

Charlotte: I was sitting at the peer learning conference, and someone
came along to hear about how great it was to learn from your peers at
Harvard, and they were like, what’s that you have there! It was a copy of
the Peeragogy Handbook. I wish I could have had 10 and just given them
away.

This relates to the Historical Epochs part of the paper, because we’ve
gone from needing a printing press in order to be a publisher to maybe just
needing a computer. But places like Harvard still have something that people
want, e.g., the cachet of a diploma. And, so, people who attend Harvard have
the incentive to use whatever learning style you suggest that they should.
In addition to the diploma, which matters a lot, is the people that you're
around. Sometimes that’s more or less valuable, but being around a group
of focused, intelligent people elevates the hive mind (so of course there is
some degree of peer learning going on at places like Harvard). And it was
(Charlotte) very stimulating. But they also have to realize what they’re like.

Roland: ‘working at home doesn’t work. .. or doesit.” (Essay in Dutch.)
Maybe everyone mentioned already spent time in an office and learned how to
collaborate with each other, learned about the consequences of doing things
incorrectly. Even from a business perspective we need to be investing in
patterns beyond the software. The software platform is not the answer. One
platform used well does sometimes improve things. .. like getting a critical
mass. But the users need to be platform literate, otherwise it takes away
from doing what you’re on the platform to do ... they’re learning ‘platform’
instead of learning the thing you’re there to work on together. And in a
collaborative writing setting, whatever platform you use, absolutely no one
will do your editing for you. No one cares as much about your project as
you do!

Charlotte: (As a publisher) I care about getting this stuff out.

Charlie: Maybe some remix of “the medium is the message”, with plat-
form — the platform is what you do? E.g. learning how to publish a
book by publishing a book, perfect example. There’s a whole thing
about introducing a new platform or project and understanding how people
react, there’s value in understanding the reactions. “Release ourselves from
our vow to our mediocrity. ..” How choosing a platform influences what you
will or won’t learn. If someone introduces a new platform, what if we spent
6 weeks on X and it didn’t go anywhere? Free software debate we’'ve had
drives some people away, for others it’s part of an echo chamber. ..

Example of the music guy, Charlotte, recognising his pain, he was excited

10



about having someone who cared. We might not understand it... but it’s
about the way kids learn music and language.

By and large in this project we seem to get it (even if we're sometimes a
bit slow, like we didn’t do a Reading Group for years)... but with confer-
ences and grants, we’re often not on same page, we’re not even in the same

book.

3.5 Broader mutual aid supported science (e.g., Zoonotic
diseases)

3.6 Themes, Wishes, Epigrams

e Joe: In “Baudrillard’s Bestiary”, a clever idea from Marx about how
firms controlled by shares are a step towards more co-operative orga-
nizations.

e Chris: Suma, a whole foods producer — they have a very flat structure,
same payments, rotational thing in the staff canteen. Practice - So-
ciocracy as their management methodology. Also use Co-op university
as an example (their work “looking forward” from the past).

e Ray has gathered some leads pointing towards a better literature re-
view

e Paola remarked on a kind of cultural imperialism in a paper from
Bauwens and colleagues in Futures that would help give this paper a
critical edge.

e Joe: a couple of recent proposals not copied in here currently but which
could be good to summarize as relevant 'future work’, viz., Peeragogical
Pathways, and Peeragogical Innovations. (Happy to include contents
here if relevant.)

e Roland: Doing interesting futures studies work in his reading group.

e Joe: We could use the “Indeterminate Futures’ call that I found as a
pre-seeded literature review of some related themes.

e Charlotte: Practical groups/projects in non-academic fields - rowing
clubs, community media centers, etc. Best practices, how to start,
sustainability, projects within the meta-org, etc.

11
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3.7

Melanie: Melanie has interests in both food production and distribu-
tion, and in navigating complicated project archives. Maybe she can
contribute some paragraphs to this paper on these themes?

Robert: Has talked about a tool for making information flow be-
tween different systems. That would be tremendously useful for our
distributed Project.

Everyone: Since we’re now thinking a lot about Covid-19, a reason-
able question is how to be resilient to future shocks.

Tanya Leighton In The Poem About Love You Don’t Write The
Word Love

Mad Max: Fury Road: “Where must we go, we who wander this
wasteland, in search of our better selves.”

Marcel Broodthaers: “I do believe that I am now able to express
myself on the edge of things, where the world of visual arts and the
world of poetry might eventually, I wouldn’t say meet, but at the
frontier where they part.”

OTESSA Reviews: Some stops on our roadmap?

The proceedings are clear and well organized. Considerable material
has been redacted, indicating author(s) are relying heavily on self-
referencing. They might consider expanding the review to look at
parallel approaches to informal learning adopted in formal learning,
such as Open Space Technologies or others to indicate how the pro-
posed practice is situated — what gap it fills — what it offers- more
clearly. A general revision for flow is needed.

Defining a means of measuring peer learning compared to participant
expectations has a lot of potential, especially considering the rise in in-
terest in self-directed learning, lifelong learning, and continuing educ-
tion. The proposal would benefit from a more systematic and
thorough review of literature on peer learning, rather than
drawing on Wikipedia references. It would also benefit from a clearer
explanation of the relationship between informal peer learning and
the references to failure. Do the authors propose that productive
learning opportunities exist through a structured reflection on past
failures with others? The analysis section of the proposal should focus

12
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on the approach to the analysis, rather than a list of what was ana-
lyzed. *The proposal does not address the protocols used to to obtain
research ethics approval from a board, if applicable.*

e While I agree with the sentiment that academics ought to formally
share both successes and failures, this proposal seems to be simply
a list of 'rejected papers, unfunded proposals, and aborted missions’
without a coherent narrative to bring them together. Perhaps
there is a narrative in the list, but it is, unfortunately, not evident here.
Also concerning is the apparent reliance on self-references, bolstered by
Wikipedia.

4 Related work

4.1 Other efforts in collaborative science, learning, adaptiv-
ity, crowdsourcing

e What do INaturalist, folding, GalaxyZoo, GNU, Github, Meetups,
CSA, etc., all have in common and how could they work better? How
do they intersect?

e A common clearing house for a lot of things

4.2 Future oriented thinking processes

Objective: Make sure that it is clear that we meet this criterion: “Articles
submitted for publication in FUTURES must show awareness of the futures
field and make an original contribution to the advancement of knowledge
in Futures Studies (which includes Anticipation Studies).” Status: We pri-
marily lift the Pattern Catalogue that Roland has been developing, which
draws from Jane McGonigal’s course. Roland’s wiki is a more authoritative
version than the quick processing job I did here. He also includes pointers to
upstream sources from which we might be able to get actual references for
these. This gives a big boost to our survey, but we will also want to explain
how we use this material, and why it constitutes an original contribution.

e Pattern 1: Drivers. Social, Technological, Economic, Environmental,
and Policy drivers (STEEP)

e Pattern 2: Forecasts. Volatile, Uncertain, Complex, and Ambiguous
(VUCA)

13



e Pattern 2a: Signals.

1
2
3
4

What change does it present, from what to what?
What is driving the change,
How will the world look like if this becomes widespread?

Does this future alarm us or make us happy?

e Pattern 3: Four Square. Negative vs positive, powerful vs disempow-

ered.

e Pattern 4: Simulation. Predict the Past, Remember the Future,
Hard empathy (how to unstick the mind when you are paralyzed by
pessimism about the future and the feeling you cannot change it)

e Pattern 5: Four archetypal structures

1.
2.

Growth: things continue and advance in a smooth way

Constraint: something imposes itself which puts a constraint on
things, such as a necessary adaption to climate change, or a new
purpose makes adaption necessary, such a widespread concern
about extreme inequality.

3. Collapse: things break down and we’ve to survive.

4. Transformation: something massive changes and makes new things

possible.

e Pattern 6: Full Body Experience

1.

Setting: the high level topic, such as the future of New York City,
the future of VR etc

. Scenario: a story about your world in a specific year in the future

. Situation: a moment, an artefact that communicates effectively.

Embodiment. A marriage in that world for instance.

. Stuff: what is on the table, what are the objects. How can you

show what does not yet exist?

e Pattern 6a: Full Body Storytelling

1.
2.

Don’t break the Universe: keep the scenario logical and coherent

Snake-dog leash: you cannot create a snake dog hybrid, but you
can show a leash for a snake dag.

14



3. Future jamming: take advertisements or other media existing to-
day in a future context. Tourism poster for Mars, cigarettes pack
scrubbing lungs against cancer.

4. 5/50/500: if people only have 5 seconds attention, give them
something for that time, if they want to explore further, give
them that content too.

e Pattern 7: Massively Multiplayer Forecasting Games

e Pattern &: Futures Wheel

4.3 Other collaborative writing tasks

e E.g., Corona Virus Tech Handbook

5 Story: A Fictional Peeragogical Anticipatory Learn-
ing Exploration, Charlotte could own?

Objective: This situates our work relative to the Anticipation theme. Make
sure we address this criterion: we talk about emanated from the event, per-
haps with further development. The conference itself curated the papers in a
number of thematic questions, so we explain more here about which of these
themes we addressed. At a narrative level, it will be interesting to look at
“questions that we had after the event”. Status: This contains the script
that we produced, but it doesn’t yet contain Charlie’s follow up notes on the
experience, which I think might contain a PAR for the event. This should
be added, to make this section into a “launch pad” for the rest of the paper.

We are working on version 4 of the Peeragogy Handbook here: https:
//bit.1ly/20pfVZG. The following is a warm-up exercise. We invite you to
send your feedback and to share your experiences with peer learning!

Here, a group of peers practice anticipatory learning together, drawing
on their experience in peeragogical learning environments. Peeragogy is their
method for active learning with colleagues, a term to describe how people
generate, exchange, negotiate, and apply knowledge together. The goal of
anticipatory learning “is not to be well adapted but to adapt well” (Downing
2007, quoted in Tschakert and Dietrich, 2010). These peers work towards
that goal peeragogically in a work of design fiction grounded in the present,
but beginning to explore a possible future of learning.

15
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5.1 Roles

Narrator
Wise Woman
Peer A
Peer B
Peer C
Peer D

5.2 Story

Narrator: In a room walled by full bookcases and dotted with lush plants,
a wise woman sat facing a group of her peers and said:

Wise Woman: “I brought you here to reflect on our work together,
to think about what anticipatory learning is, and try to understand how it
happens.”

Peer A: “Well, let’s see how it relates to what we’ve learned about
peer learning,” “We’ve been exploring the value of interaction and the new
connections it brings. We all learned at an early age, that 1 + 1 = 2. But
when we collaborate, we sometimes find that 1 + 1 =3or 1+ 1 =4

e CAN WE BRING THE “DISTRIBUTED PROBLEM SOLVING”. IN-
TERACTION IS PART OF DISTRIBUTED PROBLEM SOLVING,
AND SO ARE NEW CONNECTIONS.

e CORONA VIRUS TECH HANDBOOK => FOLDING AT HOME.
CVTH IS THE NEXUS.

e WEAK POINTS OF OVER-CONNECTING TO ONE CENTRE, SO
HOW DO YOU MANAGE THIS?

Wise Woman: “Would one of you mind going over that math again,
please?”

Peer B: “Take two people and a couch. Individually they cannot move
the couch on their own. Only when they work together can they move the
couch. So, when you have two people who work well together, you have the
benefit of both of their talents separately and you have the benefit (‘plus
alpha’) of things that they can do together that they could never do on their
own. In a very real sense, 1 + 1 = 3 or = 4 or, even, = 5.”

Wise Woman: “Takk!”
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Peer B: “You're welcome! We can’t measure the value of collaboration
with a yardstick, nor can we be sure in advance what we're going to get out
of it, but on a whole we see tangible benefits from working together.”

e DATA ANALYTICS AS A METHOD FOR IMPROVING THE CUR-
RENT SYSTEMS

e COLLABORATION WILL HELP YOU THINK IN DIFFERENT WAYS
THAT GET YOU OUTSIDE OF THE CURRENT SYSTEM

e YOU CAN ONLY MEASURE IT AFTER THE FACT, YOU WILL
NEED NEW WAYS TO MEASURE THEM.

Peer D: “At my university, when someone asks a question, or helps
with a problem that needs to be solved, usually a very complex one, they
address their email to the group ‘Dear Hive Mind’. It is a phrase to define
collective intelligence, the ability to think together or ask for help,” “—and it
means we can achieve desirable outcomes that may be impossible otherwise,
leapfrogging hierarchical processes.”

Peer A: “And let’s not forget that this is an embodied process,” “Recall
Owen{l

e "Whoever comes are the right people’,

e "Whenever it starts is the right time’,

e "Whatever happens is the only thing that could have’, and
e "When it’s over it’s over’.

“In our work, people have come and gone, and sometimes they have come
back again. Similarly, any edit made to our shared work is probably an
improvement, or at least we trust that it aims to be one. So ideally we will
learn something from each change that takes place.”

Peer C: “I am reminded of a Serendipitous Learning Roundtable that
I participated in years agoﬂ I have reconnected with individuals from that
roundtable to complete multiple projects. It is often not until a new round of
introductions are made that we remember that we know each other because
of our participation in that original serendipitous event. When we prepare
to learn, we must be ready to expect the unexpected.”

!Owen (1992)
Wilkoff (2014)
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e NOT JUST PEOPLE BUT ALSO THEMES (E.G., COLLABORA-
TIVE SCIENCE)

Wise Woman: “I have another question. How are we to better learn
today for sustainable tomorrows?”

Peer B: “Can we make a roadmap?”

Peer D: “I'm not so sure. Perhaps the idea of a roadmap, even a ‘dis-
tributed’ or ‘emergent’ one, is too prescriptive in this case...”

Peer B: “Actually, I think a roadmap is a good start for every project. It
makes clear the initial visions, expectations and commitments of the group.
At the same time, it must be adaptable and open to new and previously
unforeseeable paths. Learning is not a linear process, and it doesn’t happen
in a vacuum. Our goal is to build a deeper understanding of situations that
were not visible or clear at the beginning. That involves looking forward as
well as looking backward.”

e THIS SOUNDS LIKE WHAT WE SAID ABOUT MEASURING THINGS.

e BUILDING NEW THINGS, WE CAN'T MEASURE THEM UNTIL
THEY EXIST. WE CAN'T MAP OR MEASURE UNTIL WE HAVE
FOUND THINGS.

e ANT FARM PRESENT A SET OF INTERCONNECTED THINGS,
LITTLE COLONIES THAT ARE SOMEWHAT INTERCONNECTED:
'MIRO’ GIVES A PICTURE OF THINKING IN THIS

e [T'SABOUT WHAT PEOPLE ARE SAYING, NOT THE DEBATES.
WE’VE NEVER HAD ANYONE IN THESE PROJECTS SAY "YOUR
IDEA SUCKS'.

e PLANETMATH HAD A CLEAR NEED FOR THIS KIND of STUFF.

Peer A: “OK, but maybe it’s not a roadmap anymore. Perhaps it’s a
story.”

Wise Woman: “Interesting. How about this one: What lessons should
we not repeat and how so?” (BUT WHAT GOOD IS A STORY )

e STORIES ARE TO US WHAT ANT TRAILS ARE TO ANTS

e BUT MAYBE THE WORD STORY IS TOO WEAK, NARRATIVE
COULD BE BETTER.

e MAYBE WE TO VISIT THE THESAURUS. ..
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e RELATIONSHIP OF THESE TO DIALOGUE?

Peer B: “We should stop recreating the wheel.”

Peer D: “There are indeed lots of resources out there, and much to
be gained by bringing together people with different perspectives and back-
grounds. This can help ensure that nothing is missed.”

Peer C: “It seems like we are continually working out how to do this
more effectively. In principle, there’s no limit to what humans can achieve.
In practice, there are lots of problems in the world. What’s our specific
contribution?”

Peer A:“Ithink enlightened self interest can be an effective glue, whether
it’s about personal satisfaction or group survival. So one specific thing we can
do is work to create dialogues between parties who are seriously concerned
about particular problems, so we all learn from each other.”

THIS IS A STRONG THEME THAT CHARLOTTE HAS BROUGHT
IN A CONSISTENT WAY.

EXAMPLE OF A LITTLE ENDORPHIN HIT, ASKING PEOPLE
TO DO SOMETHING THAT THEY CAN DO. AND THEN THEY
WILL DO IT MORE.

CONTRIBUTING TO THE GREATER GOOD IN AN EFFECTIVE
WAY “MAKES ME FEEL GOOD”

MIRROR NEURONS ALLOW US TO SHARE THESE TRENDS,
AND LEARN GOOD HABITS FROM EACH OTHER

Peer B: “We can’t beat evolution, so let’s join it!”

EVOLUTION IS A PROCESS THAT CAN JUST HAPPEN

RAY: REALIZING THAT THERE IS MUCH MORE TO EVOLU-
TION THAN JUST THE PICTURE THAT EVOLUTIONISTS THING

EXAMPLE, "GROUP SELECTION’ PROCESSES GOING FROM
THE BEGINNING OF EVOLUTION TO OTHER PROCESSES THAT
ACT ON THE GROUP LEVEL

THIS DOESN'T MEAN JUST WAITING FOR PEOPLE TO DROP
DEAD, BUT RATHER WE ARE DOING THINGS IN A SENSE

WE CAN BE AWARE OF HOW THINGS ARE EVOLVING AND
WORK WITH THAT.
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e BIOTIC EVOLUTION THAT DARWIN NOTICED, AND OTHERS:
WHAT ABOUT EVOLUTION WITH SOCIAL THINGS, MIMETICS
AS AN ANALOGUE TO GENETIC.

Wise Woman: “How does this relate to the themes of learning through
informal, provocative, and unexpected practices, and by ‘hacking’?

Peer D: “A continually revised guide book is one hack for this process.
Maybe it’s unavoidable that keeping it up to date and improving it is a
difficult and time consuming endeavor, but the good news is that this work
intrinsically carries with it many rewards.

Wise Woman: “It seems that the bonds of friendship are what have
made this project sustainable over the long term. We created a space where
we take some risks, and thereby, learn together. Extending that safe space
and these connections will enable more people to practice, learn, and adapt
together.”

5.3 References
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6 Data: Greatest Flops Remixed

ABSTRACT. How can informal learning endeavors reflect on what they
have accomplished? What lessons learned can they take to improve future
learnings?” We introduce a methodology here that others can leverage for
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informal learning review using two lenses. First, the “Paragogical Action
Review,” which we developed based on the well-known After Action Review
in 2012, and which we present here in a revised form. This prepares for an
analysis of the project in the following section.

6.1 Introduction

Why are these flops? There is an interface. So what about a followup, or a
follow-up to a follow-up, so that something could emerge?

Is the conference the best setting to do that? What if people decide at a
conference you have to ask questions, but then they just go home.

This fairly often happens at conference. But we do all have local, regional,
and global interactions that last much longer. In the peeragogy project we
have lots of flops, but don’t underestimate the fact that the community is
still going. Even if the flops are at the interface, there are interfaces, new
people come along, people come back. Maybe what we learned is that here’s
what goes on. Conferences are good for meeting people you know already,
or who have explicitly common interest. So who do we stay in touch with
(e.g., Charlie).

Or in the case of editors, think about it in editorial terms. Here we have
an account of interactions! Why did they not consider this thing as a suitable
publication? It might not be as simple as “this was a lousy job”. Maybe the
goals didn’t align. It may also be, we learned these things don’t align. So,
this is how we figured it out. Not just the goals, but also the resources in
the case of Kickstarter.

NSF might only fund a small percentage of a big project. You don’t
want to stop doing the actual studies, whether there’s money or not. Maybe
one of the employees will just manage crowd-funding. Or a programmer
who does the product. Most companies would have a separate finance office.
On Kickstarter you might have fly-by-night operations, but if you can have a
proven record, you could have a sustained innovation process. Maybe project
X is only step 5 of 10, but we want to then prove our track record to start
to get a track record.

In formal learning environments such as a course at a university there is
a formal process for review and gathering lessons learned following a course
to improve the next one. Many schools have the students take surveys near
the end of a course to reflect on how it went relative to their expectations.
The results are used by faculty and administrators to analyze how it went
and possibly make tweaks in the future. In informal learning environments
there often are no classes, teachers and/or administrators. How can those
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endeavors reflect on what they have accomplished? What learned lessons
can they take to improve future learnings?

We propose a methodology combining two lenses: the “Paragogical Ac-
tion Review”, a reforged version of the US Army’s After Action Review, and
Sohail Inayatullah’s Causal Layered Analysis. To illustrate we will analyze
our own work in the Peeragogy Project, which was kicked off by Howard
Rheingold’s 2012 University of California Regents Lecture, “Toward Peera-
gogy”. One goal was to make peer learning a universally viable alternative to
formal learning. That has not yet occurred and to help understand why, we
gathered an archive of rejected papers, unfunded proposals, and aborted mis-
sionsE| which we analyze using the methodology and in the process surface
emergent themes and diagnose trends. We discuss our findings in relation to
the themes of OTESSA20: Ethics, Access, and Futures.

6.1.1 Paragogical Action Review

The Paragogical Action Review is based on the After Action Review used
in military and businesses contexts (Wikipedia, 2019a), but adapted around
paragogical principles (Corneli & Danoff, 2011). We will apply the following
rubric retrospectively, using the present tense to time travel into the frame:

1. Review the intention: what do we expect to learn or make together?
2. Establish what is happening: what and how are we learning?

3. What are some different perspectives on what’s happening?

4. What did we learn or change?

5. What else should we change going forward?

1. PEERAGOGY.EDU: Knight Foundation

(a) We want to run a MOOC to codesign a peeragogy-based univer-
sity: peeragogy.edu.

(b) We develop an outline syllabus and budget, and pitch to the
Knight Foundation.

(¢) The details of the syllabus are meant to be worked out with stu-
dents when they arrive, which is somewhat confusing; the tasks
and budget are more concrete.

3http://bit.1ly/2XrFoEn
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(d) We have a budget breakdown for $50,000.

(e) We should rework the syllabus around the target audience—possibly
in a classroom rather than a MOOC.

2. The Economics of Peeragogy: Kickstarter

(a) Could we fund our MOOC on Kickstarter?

(b) We juggle the numbers, and get feedback from Kio Stark, who
successfully crowdfunded her book, Don’t Go Back to School. She
cautions: “on Kickstarter—if people don’t immediately get what
it is, they’re not likely to stick around long enough for the expla-
nation.”

(c) Fabrizio Terzi, peeragogue, suggests that we include time dona-
tions alongside monetary donations. We juggle numbers some
more.

(d) We have started to describe a value proposition.

(e) Kio tells us Kickstarter is a full-time job: proceed with caution.
3. The Paragogical Action Review: e/merge Africa
(a) We facilitate an online workshop on “Paragogy and Ubuntu.” It

doesn’t go well. We want to understand why.

(b) Participants have trouble installing open source software Mumble.
There is little activity on the shared Etherpad.

(c) We discuss trade-offs between community and individual projects.
Conference organizers suggest a “good outcome” is just increased
awareness of paragogy.

(d) We strengthen our shared skills at working with risk by devising
the PAR.

(e) We hope to establish a distributed “mutual aid society”—but we
need to work harder to make sure that it’s really mutual.
4. Patterns of Peeragogy: Wikimedia IEG
(a) We bid for an Individual Engagement Grant to support engage-
ment with the Wikimedia community.

(b) We propose to catalogue patterns of peer learning on Wikimedia
sites. We get feedback Asking for more examples and clearer
benefits.
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(¢) Our breakdown of tasks and deliverables is fairly precise, but
doesn’t add up to an obvious “must have”.

(d) We get really into design patterns!
(e) Could we draw on Corneli et al. (2015) in a proposal that clearly
addresses the Foundation’s priorities? Could we improve our pat-

tern writing workflow with a federated wiki, per Cunningham and

Mehaffty (2013)7

5. CHOOSE YOUR OWN PEERAGOGICAL FORTUNE: 2018
Connected Learning Summit

(a) We prepare a submission for the 2018 Connected Learning Sum-
mit.

(b) We have a dialogue about the “what’s next” steps from our pattern
catalogue, asking what makes the Peeragogy project a sustainable
learning community.

(c) At the last minute, we realize we need to anonymize the paper.
The content is too much about “us” to stand up well to those
changes.

(d) We subsequently revise the text into a successful submission for
Anticipation 2019.

(e) We can review work that was accepted for CLS.
6. Action and Change in Peer Learning: OTESSA

(a) We wanted to analyse our experiences in the project and share
them with like-minded people in the Open/Technology in Educa-
tion, Society, and Scholarship Association.

(b) We began decided to combine the PAR with CLA as a technique
for gathering themes and analysing them.

(¢) Our short paper was not accepted for presentation at the confer-
ence, and were not readily able to identify our narrative.

(d) Reviewers gave several suggestions for improving the article, in-
cluding a systematic review of literature on peer learning, and a
more deliberate discussion of the analytical methods used.

(e) The feedback suggested we need needed more space, time, and
thinking to properly develop the narrative.

7. “Techno Peeragogy’: Santa Fe Institute
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(a)

One of us prepared a fellowship application for the Santa Fe In-
stitute Complexity Postdoctoral Fellowship, combining themes of
peer learning with a technical approach. The hope was to secure
three years of funding to develop Alan Turing’s Turing’vision of
agents that are “able to converse with each other to sharpen their
wits” using modern technologies, opening a pathway to superhu-
man Al

The proposal was not accepted, and no specific feedback was of-
fered. A previous application around related themes that was
submitted for an EPSRC “Innovation Fellowship” had also been
declined. Possibly the ideas in the proposal are not suited to
an academic environment, even an ‘innovative’ one, or possibly a
small-scale fellowship isn’t the right way to work on them.

The occurs to us that it might be more fruitful to pursue work on
these ideas in an entrepreneurial context.

Although there wasn’t any feedback offered, some previous col-
leagues were quite willing to write letters of support, suggesting
that the proposer has earned trust.

The ideas in the proposal are technical which may make capacity
building around the proposal challenging, but by no means im-
possible. A breakdown into tickets on Github seems like a good
next step for scoping the project and presenting it in a way that
would make it doable (with sufficient resources).

8. “Peeragogical Pathways”: NESTA Al for Good

(a)

The opportunity arose to develop a slimmed down version of the
Techno Peeragogy proposal, focusing on a preliminary analysis
of dialogues within Stack Exchange and Github, and an initial
implementation of a recommender system that could aid people
participating in these dialogues.

16 out of 300 applicants received funding (not us), and no specific
feedback was offered. However, this time there was an opportu-
nity to speak face-to-face with staff at Nesta working on themes
in Collective Intelligence. They pointed to their ongoing work
in this area and mentioned some other related efforts we might
connect with.

It seems that the theme of peer learning within collective intelli-
gence is appealing to these folks: contrasting click-workers with
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projects like Common Voice by Mozilla can suggest ways for us
to engage.

(d) The face-to-face dialogue seemed much more advantageous than
just having an anonymous refusal, as this gave the possibility to
keep lines of communication open.

(e) A breakdown into tickets was relatively straightforward. We should
remember to follow up with Nesta and get in touch with the re-
lated efforts they mentioned.

9. “Peeragogical Innovations™: Tufts Experimental College

(a) After learning about the Experimental College through an event
at Harvard about peer learning, we prepared a syllabus for a
course that would take some our ideas of a MOOC and run them
on a small scale.

(b) In order to prepare for teaching the course, we recuited partici-
pants for small-scale online pilot and ran that online.

(c) The course proposal was not accepted, though specific feedback
will be available in June. Reception of the online pilot, in which
participants prepared different material and engaged with some
outside guests, was generally favourable, and helped expand our
network and knowledge.

(d) While running the course, we returned to a regular Heartbeat of
meetings, with 1 seminar, 1 writing group, and 1 salon-style dis-
cussion group per week (most people did not attend all sessions).

(e) Beyond revising the syllabus for resubmission to Tufts, we should
revise our approach to the online Pilot so that we can continue to
get benefits from this mode of interaction.

6.2 Chat about latest parts of that sequence:

JC: Somewhat bittersweet about Tufts E.C.: it’s good that we tried. Maybe
the long list of failures suggests we're “ahead of our time?”

PR: I like that reading, but at the same time, I think we need to make a
bigger effort to identify our blind spots.

JC: Quick google on thisf_‘] I wonder if we can link to Paola’s earlier re-
marks about cultural imperialism of “P2P” that ignores the global south. . E]

Yhttp://nautil.us/issue/28/2050/why-futurism-has-a-cultural-blindspot!
Shttps://www.kcl.ac .uk/futurology-the-visionaries-who-predicted-todays-world
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6.3

6.4
6.5

With economic/cybernetic thinking: this was more of
a speculative exercise that wouldn’t necessarily fit in a
serendipity computing conference.

Even our flops were rejected! Meta-flops!

Maybe we need to work on a more granular level, make
a concrete difference in people’s lives.

Use little recordings to share

Might be easier

It still hurts when I’'m rejected but I don’t fear it anymore.

It’s OK to fail but what successes do I need to be able to do it at all?

In an extreme case, if we didn’t have any income we wouldn’t be able
to do anything

Like in college sitting around the fire, having discussions, etc., this
builds relationships and has its own rewards. . .

Failure is defined relative to a certain outcome (and if we couldn’t
measure these in the first place)

Many people will have dropped out of college
VERY LITTLE effort in the peeragogy project about platform

Most successful encyclopedia effort was the one that did the least with

7 Analysis: Causal Layered Analysis

7.1

Introduction: This is not just relevant to us but connects
with broader themes

Causal Layered Analysis a method for envisioning transformation introduced
by the futurologist Sohail Inayatullah. We learned about it at the An-
ticipation 2019 conference.

As an illustrative example we will use the technique to evaluate our work

the Peeragogy Project, an informal learning community convened by media
scholar Howard Rheingold in 2012, who intended to create resources for “for
any group of people who want to learn anything.” However, the project has
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yet to fully accomplish that goal. To help understand why, we examine the
project’s “Greatest Flops”, including rejected papers, unfunded proposals,
and aborted missions. Every project will have some of these: since the aim
of the Peeragogy Project is to be explicit about how learning works, it makes
senders to investigate how to learn from failures. We demonstrate how using
these methods together can surface emergent themes and diagnose trends.
We then discuss these in relation to the sub-themes of this year’s OTESSA
conference: Ethics, Access, and Futures.

(Sourceff)

We look back over the PARs and attempt a synthesis that can “make syn-
chronized changes at all levels to create a coherent new future” (Wikipedia,
2019b). At each level we compare the current reality with the future re-
ality hinted at above. The definition of anticipatory learning is to think
about what future failures could occur. (Though we can modify to include
successes!)

EXAMPLE: Parking lot planning, domino effect of road capacity.

7.2 The litany - the tip of the iceberg, recent trends, what
we see in the newspaper

Inside the peeragogy project we track things like meetings, patterns, hand-
book editions and purchases; papers, citations, and proposals. Quantitative
trends are easily analysed, but how do we measure, e.g., whether our pat-
terns are actually useful [1|? We are claiming that peeragogy is somehow
relevant to things like citizen science, Stack Exchange, regular science, the
gig/app economy. What we’re doing should be relevant somewhere. We see
things about Open Access (even Elsevier is into Open Access if you pay them
enough money). Meetups are frequently available in cities. Even television
ads now talk about MOOQOCs. If you can do everything from the comfort of
your Peleton with an iPad attached, maybe we don’t need much more. But
do we want to reproduce the standard pedagogy? Would this be like building
a car where instead of a steering wheel, we have reins? If people are sitting
on their exercise bikes, or in the MOOCs, do we want to replicate standard
classes? Maybe I don’t need an instructor. Maybe I can chat with someone
else. How is what we’re doing relevant for these people? Or, maybe they
don’t have the idea yet, some discussions about this stuff could spark ideas.
You could do a simulacrum of a gym, but you could also ride through a park
with your 5 friends.

Shttp://www.danoff.org/Action-and-Change-in-Peer-Learning-UIC-Research-Day-Feb-2020.
pdf
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7.3 Social causes - just below the water, trends from the last
decade, investments, educational programmes

Our aim with ’paragogy’ was to use peer learning to build better support
for peer learning (Corneli & Danoff, 2011). Are we successfully inventing
ways of relating that address the needs of people with limited access to
educational opportunity? Can we extract patterns from the literature on
MOOCS, crowdfunding [2,3] and other collaborative projects that can be
applied here? Even if we try to close the access gap, inequality is still
a problem (access to internet, language barriers, cultural differences, time
constrains, labor conditions, etc.)

With the app economy, people have started to think about how to union-
ize. This comes up also with academia, where people might spend more time
in their cars commuting between jobs than they do in the classroom, this is
something that they might want to think about. On the other hand, if this
becomes virtualized, then teaching 3 online classes might take less time than
commuting and teaching two adjunct jobs. You might not have a MOOC
about QFT, but you could have a small, high-quality, one that students get
a lot out of.

With a breakdown of economies into blue/red economies, the fact that we
sort of speak the same language is no longer that relevant. This has to with
social mobility. Right-wing and left-wing radio are talking about different
realities. You could go months and months without tuning into something
that matched the reality that you're used to. How could we bridge between
the different contradictory realities (e.g., plastic bags are good for health,
but bad for environment, etc.). With health, or public health at the level of
the city, you're trying to oppose entropy and natural selection. You can do
that, but this will cost you dearly. With a tomato wrapped in plastic, you're
trying to make a high entropy state of zero germs. In order to maintain
this unlikely thing, this is energetically expensive. This is really the same
thing with health. This is also the case in terms of opposing evolution. The
ordinary thing is that virus that is too infectious go extinct because it kills
the host too fast, and by the same token the host that is too susceptible
goes extinct. (Model as Lotka-Voltera system, and look Fisher fundamental
theories of selection here.) Over the last century, we had lots of people who
actually wanted to accelerate evolution — not just Nazis, but also people
involved with the Scopes Monkey trial. (Darwin and Social Darwinism, this
continues into the 2020 US election.)

But where does peeragogy come from in all this? How do we organize
forms of evolution that are somewhat hierarchical — bees have somewhat
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peer-to-peer signaling but they also have hierarchy with their body types
and their breakdown of labour.

Or, let’s say we have the debate about whether to ban the plastic bags
— how do we get to the level where all the relevant things are taken into
account? Doctors will say keep them, environmentalists will say ban them.
How can we have a constructive discussion — bringing in economics for exam-
ple. These things are complex enough, MAYBE ONLY PEER LEARNING
IS ABLE TO KEEP UP. Reference to Sloterdijk. Or other ways of entering a
design space (e.g., biodegradable plastic that should make everyone happy).
But unless you bring in a chemist you might not get to such a solution.

Collaboration can happen easily enough in small world networks, e.g., in
arowing club everyone is is literally in the same boat. How do you collaborate
across different arbitrage opportunities? How can you up to different levels?
This is where signalling comes from.

As opposed to things like Ford where you’d be there forever, you’d have
small groups, iterating quickly. In scientific literature and collaboration you
might have people working in a given lab: they work within a lab, but they
also write papers that other people read. They get together at conferences,
and if they have a need then they use their network to bring in someone
else. In the company setting, is there a kind of commons? In science there’s
a kind of protected commons. In Monbiot’s breakdown, maybe a commons
is needed. If you're just working in a firm, you get into limitations — but
there could be a way out by bringing in the commons. You go outside of the
firm. If you have a commons of information /skills /knowledge you could still
have your small firms, but there would be ways for them to work together.
A kind of slush that can organize as needed. The free market is meant to be
as slushy as possible. If the market is running right, no one has monopoly
power, they all have to compete.

If a population gets too big, you get to a point where you crowd out
the environment and that doesn’t work. Or if it is too small you can’t
innovate. Historical circumstances like guerrilla/militia armies vs centralised
ones. Fast response from a highly organized and highly specialized system.
If you have something like a duck, this has to deal with a more complex
arrangement. If you had fast cars without the communication network that
they interact on, they won’t go anywhere.

Robustness curves. Very narrow distribution for a specialist, a bigger one
for a generalist. If you're able to add the specialists and they don’t cancel
each other. How would different committees compare, e.g., depending on the
proportion of experts? (Reminiscent of Lisa’s jury duty story.) People with
an overlap could have meaningful discussions.
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7.4 Structure - worldview, e.g., different in the far east from
the >western’ individualism, and many other cultures

There are a bunch of innovative learning experiments going on, but it can
be hard to get a good overview, and access is very uneven.

Can we develop our strategy for translating our learning within the Peer-
agogy project to (and from) diverse audiences?

(E.g., red and blue world views.)

So far the basic assumption of the economic system has been based on
growth, but this may be increasingly untenable. So conflicts between things
like environment and health are aggravated. Where there were formerly
farms or suburbs, now all the new developments are growing upwards. But
this kind of environment is prone to spreading disease or other problems.
“Limits to Growth” came out a long time ago. Around this time the idea of
“systems thinking” was starting to become popular. Dominic Cummings is
a fan of complexity theory, maybe assuming a lot of old people will die from
Covid-19.

But what do societies look like when they are shrinking? If there are
fewer new births, then the population skews toward the old end. If growth
is steady it’s determined by the mortality rate. This can shift. Maybe there
will be fewer kids to educate, but this could motivate a shift towards. You
could get interesting combinations, like an emphasis on youth culture within.
Dominic Cummings would focus on an elite intervention, modelling educa-
tion on creating a limited best-of-the-best population and trying to export
that. Making a broad based intervention based on the goal. The relevant ac-
tions needed will vary from place to place. You might therefor need multiple
pilots, and you would take ideas from these and keep modifying.

Even with medicine, try asprin. OK, if it isn’t working. Try vitamin C
until you turn blue in the face. Or, it’s all interconnected so that’s good,
right? Or, maybe there are complex factors, but that doesn’t work well for
a way of thinking that requires simple explanations.

If you had multiple experts who are somehow able to talk with each
other, this might help with understanding more complex situations. (What’s
happened with Cline?)

With the jackpot in space and time: suppose 2 disasters hit New York,
but leave Boston unaffected. How interconnected are things spatially as well
as temporally? When do you have a phase transition when things become
too interconnected? This could tend to give evidence about e.g. educational
models.

But how interconnected should things be to contain disasters, or amplify
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good effects? Some correlated, some anti-correlated.

7.5 Metaphor and myth - more abstract, e.g., belief in a
messiah, or belief in ancestor’s spirits; this is the biggest
part of the iceberg

People often talk about GREAT MEN and WOMEN, neglecting peers and
networks. This an example of preferring a simple explanation.

What about a spread of authoritarianism? E.g., now we must mobilize
the army to force people in. In 2001 we had a Patriot Act. Now we might
have a Bio-Surveillance Act. When the disaster ends, does the surveillance
end? E.g., fascists got in power riding on the back of a prior economic
collapse. Simple narratives are good for promoting individuals and self-
serving principles, they are way less good at supporting complex systems.
So fascists developed a very neat simple narrative, and that worked for their
short term, but it actually didn’t help them achieve the end goals. Maybe
this is what makes things like Trumpism frightening, because it’s a less potent
strain. (And currently this is a global phenomenon.)

“Make America Great” vs Democracy in a kind of Zorastrian duality.
The idea that a left-wing myth would counterveil against a right-wing myth
should be suspect. A strong belief in progress could be shared between
Marxists and capitalists who might agree on some points but not others.

Eric Raymond got the term Noosphere into Aaron’s lexicon. What are
the myths of this world? The myths of peer production. Would Wikipedia
exist without a Jimmy-Wales-like role? Would this organization happen
without such a role? Could the role be shared between multiple people?
Maybe between 20 people? But, e.g., Eric Raymond didn’t want to get
into a role like Wales or Stallman. He didn’t want to be the bishop in the
cathedral.

We should nevertheless keep the Iron Law of Oligarchy in mind as an
attractor in peer production (Shaw & Hill, 2014)!

Comparing e.g., peer production vs amplifying peer pressure. Now things
like Snapchat or any other such system. Papau New Guinnea — their style
of creativity. A very different kind of creativity.

So, get back to the critique of a Western style of creativity. So rethinking
what you're exporting! The peer learning should be broad enough to include
the other cultures as peers. If peer learning is just functional or instrumental,
then it’s just another kind of program. (Peer learning, peer pressure, peer
production — this also relates to danah boyd.)

Different ways of approaching e.g. publication — and the goals might
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be undermined by methods, if the culture doesn’t fit. Almost Kuhnian, if
the culture is based on chasing money it could produce fad science. Or,
the essential work might only take place if there is long-term investment
to support. Bouncing between different subjects will take longer time to
pay off. If there were a bunch of guys in the labs and then the thing is
unfunded, where do these people go? Relative to the original goal people
will bouncearound the perimeter.

We have an underlying language of science and mathematics for thinking
about things. In some culture with shamans or others in similar roles, you
don’t want them to be bounced around, or too busy to have long journeys
in the spirit world. It’s not that we just need a new shaman, but we might
need a whole new value.

We can borrow a technique from religious studies (Batchelor, 2015), and
ask, how does Peeragogy differ from other approaches?

e Peer learning and peer production combined in a conceptual blend?
(E.g., in kindergarten versus free play among children.)

— So it’s a specific kind of conceptual blend.
— How do things like peer pressure fit in? Keeping in mind both
negative and positive peer pressure.

— A weird thing that goes beyond just shared common interests, but
going beyond the individual interests to find what’s in common

— ... So what are the outcomes that go on inside of peer groups?
It’s not about the messiah, it’s about the ’followers’ and how
they interact with each other. Furthermore it’s not just about
the orthodoxy or even ’a religion’. But perhaps it stays flexible,
this depends on how peers interact with each other.

— E.g., modern mindfulness wouldn’t have happened without peer
learning across cultures. The new context also creates new meth-
ods.

— We might not have time to learn all of the spiritual traditions,
but it would be good to at least learn something about them. It
can be useful to know how these different things work.

So, e.g., even religion separate from the rest of life is a somewhat unique
concept. Peeragogy is also basically practice-theoretic, so, it asks what their
practices are not, e.g., what OS people use. This is a kind of derive in cyber
space. So maybe these things can be used to defuse dogma and explore
commonality.
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E.g., the activities of Roland’s with cards would be very helpful for Dave’s
project. E.g., card games as a way to work on the Value Cartography project.
Shutting down value-based conversations... what about things like EF...
they require you to sever (some) outside ties. (So, e.g., Cameron and Ray
have ideas for organizing the scientific literature, and we’ve all worked to-
gether on this.)

“Entrepreneurship & Peer production” - We can’t ignore these kinds of
things as far as mythology go. Of companies that make it to funding, 99%
is to get sold to bigger companies.

7.6 Discussion: what makes this timely if anything? what
gets us outside of an echo chamber? Look out the win-
dow every so often!

e FEthics. Our edge seems to be: radical openness, learning from every-
thing, without striving for control. In particular, embracing failure is
an ethical stance. We take inspiration from Melanie Stefan (2010) and
others who’ve published a “CV of failures”. Science itself benefits from
sharing negative findings (Nature, 2017).

e Access. Going beyond simply releasing material under a suitable li-
cense, a free/open production model benefits from a free/open critical
discourse. Techniques like PAR and CLA can help us extract mean-
ingful signals for further remixing.

e Futures. Methodologically, in this paper we have shown how PAR
can complement CLA, a prominent technique for imagining futures.
Thanks in part to our collaborative work, scholarship and practical
experiments with paragogy, peeragogy, and 'hybrid pedagogy’ have
flourished (Mulholland, 2019). Nevertheless, there is much more to
do to build a rich, accessible, knowledge economy: and this will be
important for everyone’s future (Unger, 2019a, 2019b).

7.7 Conclusion

We have drawn from 6+ years of interactions in the Peeragogy project to
surface themes and trends relevant to OTESSA20, and of interest to oth-
ers concerned with collaboration and social welfare. Our PAR+CLA based
analysis has transformed rough material into clear challenges to address. By
learning from past failures, and by using this combined methodology take
what people gain in informal learning settings to better able to realize the
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potential of peer learning and peer production to help address the world’s
unmet needs for educational opportunity.
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8 Discussion: The Information Epoch of Economic
History, or, “So What?”

Why did the cybernetics movement break up following the Macy
Conferences? Perhaps it never came together. People stayed in
their home disciplines. Many very thought-provoking meetings
were held under the label of cybernetics, but the educational pro-
grams that were established did not survive in discipline-oriented
universities.  When their founders retired, the programs were
closed. One consequence of the lack of educational programs at
universities is that key ideas tend to be reinvented. One example
is the work on complex systems centered at the Santa Fe Institute.
These writers rarely refer to the work in cybernetics and systems
theory.

What prevented unity? There was never agreement on fundamen-
tals.

Abstract. Drawing on demographic data, we advance the thesis that we
may now be in a new historical epoch. The current state of affairs allows for
new business models and new ways of organising production. It is also asso-
ciated with strong demands for education and development investment, as
well as innovation in these areas. We argue that alongside technical solutions
we must consider new kinds of infrastructure and commons arrangements,
changing mobilities, and the affordances of “Cyber space”.

8.1 Introduction

Times are changing and people have lots of different suggestions about what
to do about it. Ben Casselman suggests via FiveThirtyEight that we may
need to go back to a service economy [3]. Elisabeth Mason writes in the
New York Times [9] about social applications of Al and big data to edu-
cation and job search. Richard Partington writing for The Guardian notes
that technology stands to boost efficiency, while raising questions about em-
ployment and worker’s pay [15]. We have been working together on artificial
intelligence research, one application of which will be robust tutoring appli-
cations in mathematics [6]. As such we could only agree with Mason that
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